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Introduction 
 
Welcome to the sixth edition of the Evolve 
Alliance research journal.  This unique edition 
is a celebration of our national thought 
leadership conference on the ‘’Class of 2035” 
which was held on Wednesday, 10th October 
2018.  We are facing unprecedented 
challenges – social, economic and 
environmental – driven by accelerating 
globalisation and a faster rate of technological 
developments.  At the same time, those forces 
are providing us with myriads of new 
opportunities for human advancement.  The 
future is uncertain and we cannot predict it; but 
we need to be open and ready for it.  The 
children in our primary schools now will finish 
their statutory schooling in 2035. The class of 
2035 conference was a call to arms for 
educators to reflect on our current education system and does it prepare children for jobs that have not 
yet been created, for technologies that have not yet been invented, and are they ready to solve 
problems that have not yet been anticipated? This is a challenge for all educators and has to be a 
shared responsibility to seize opportunities and find solutions. 
  
This journal marks an incredible event and contains reflections from all the keynotes, including Mark 
Stevenson talking about global trends and innovation (plus a world exclusive of his new book), Joanne 
Caddy from the OECD who led a discussion on PISA based test for schools, Andrew Reay who talked 
about character education, Dean Kelly on sustainable recruitment solutions and finally, but by no means 
least, Jonathan Newport who talked about the developments in communication.  I would like to take 
this opportunity to thank them for their outstanding contributions which made this event such a 
success.    
  
I was delighted to have welcomed senior education leaders from across the East Midlands and 
beyond.  This unique event provided educationalists with the opportunity to grapple with some of the 
challenges we face across the education sector, but more importantly, how we can work collaboratively 
in the best interests of all schools, children and young people.   As this was a sell-out event, for those 
of you that missed this opportunity, or would like a reminder,  a video was taken during the conference 
which can be found at this link https://www.youtube.com/watch?v=UPwruqIJcAM  
  
Finally, on behalf of myself and the Evolve Trust team, I would like to thank the delegates that 
attended.  I have been humbled by the amazing support and the genuine commitment shown to enable 
collaboration and inspire innovation.     I am pleased to announce that there will be a third conference 
on the theme of ‘cultural revolution’ in October 2019.   Tickets will be on sale soon and I look forward 
to seeing you there.  

 

CEO of The Evolve Trust 

Enabling Collaboration and 
Inspiring Innovation 
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Exclusive to our journal readers!  Here is a preview 
of Mark Stevenson’s book - moving schools into 
the future. 
 

The Scrap Heap Challenge 

I imagine a future where a grandchild might come to me 
and say, “So let me get this right, Grandad ... when you 
were young people used to dig up coal and oil from 
millions of years ago. That was dangerous and 
expensive and destroyed the landscape and upset the 
people where it happened? Then you’d burn it in big 
buildings to create electricity, or set fire to it to run your 
engines, but those buildings and engines would lose 
most of the energy as waste heat? And people used to 
go to war for the stuff in the ground because everyone 
wanted it so much, but when you burnt it, it helped kill 
more people than all those wars put together through 
pollution and climate change? Did I get that right?” 
 
And I’d have to say, “Yes, that’s about it.” 
 
“But Grandad,” they might say, “That sounds stupid 
when energy is coming out of the sky for free!” 
 
And I might try to give some context. “Well, we didn’t 
always have the know-how or the technology to get the 
energy in the way we do now – and when we did work 
it out, the people who’d built the old system weren’t 
happy about the new one because that’s how they paid 
themselves and fed their families. We’d become very 
accustomed to that way of doing things. It seemed, er, 
normal.” 
 
To my grandchildren (should I be blessed with any) our 
energy system will seem ridiculous, short-sighted, 
barbaric even. Those who resist the shift to renewables 
may, in retrospect, seem cartoonish in their defense of 
the old, the easy villains of history – for my 
grandchildren will have grown up in a different energy 
culture, one where, in many parts of the world, 
generating power locally and cleanly will seem obvious 
and unsurprising, the normal way of doing things.  
 
I know this because I’ve already seen it. For my last 
book I researched and visited towns of all sizes who 
already had, or were in the process of moving over to, 
renewables.  

Enabling Collaboration and 
Inspiring Innovation 

Reflections of the ‘Class of 2035’ conference 

Mark Stevenson, Author, Broadcaster and expert on global 
trends and innovations 

One moment sticks in my mind. In the town of Güssing, 
South Austria I was sat in one of the area’s many solar 
facilities. My guide, the ever jolly Joachim took me into 
the control room where he showed me how much local 
households were consuming and their current bills. 
“They pay about half the price they would with a utility”, 
he said (and those cheap bills, I found out, included a 
levy for maintenance costs, explaining why the facility 
was still in fine working order after nearly two decades 
of operation). “Well, everyone must be very happy with 
that”, I’d said. Joachim shrugged. “Not really.” I was 
surprised. ‘What’s not to like’, I thought? But I had 
misunderstood him. It’s not that the locals were 
unhappy, it’s just that they’d been making energy this 
way for twenty years. In Güssing, cheap, reliable, 
community-owned, renewable energy is nothing 
remarkable any more. It was an attitude I came into 
contact with time and time again. From café owners to 
public officials, from taxi drivers to shop owners, there 
was (and is) a belief that there is absolutely nothing 
strange or unique about the way the town generates 
and distributes its own power. ‘Why would you do it any 
other way?’ is a common refrain. ‘For us, it’s normal,’ 
said Joachim. ‘That’s it.’  
 
Towns as different as Georgetown, slap-bang in the 
middle of oil-rich Central Texas (population: 60,000) to 
Wildpoldsried in Germany (population 2,600) – which 
generates 5 times the energy it needs thanks to a 20 
year transition to renewables – have realised that the 
world of energy is shifting from one of economies of 
scale to one of economies of distribution,  
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and, slowly, the smarter national governments of the 
world are realising it too. Indeed, they must if they want 
to remain competitive. Keeping your old monolithic 
energy system while trying to compete with a nation 
that has radically reduced its energy bills (while making 
the system less vulnerable to attack) is economic 
suicide.  
 
Juan Enriquez, variously an investor, futurologist, 
former peace negotiator, author, Harvard academic 
and businessman and who, because of these reasons, 
a man I like to buy lunch for when I’m in his hometown 
of Boston, says: “There will be whole nations who end 
up on the scrap heap because they don’t understand 
this stuff.” But when he talks about “stuff” he’s not just 
referring to the energy transition. He’s talking also 
about the questions the future raises for us about 
transitioning away from our unsustainable food system 
(and the related water stress it creates), the impact of 
artificial intelligence, the power of synthetic 
(programmable) biology, climate change, the promise 
and threat of blockchain powered administrations, the 
ageing of our populations… the list goes on. 
 
Juan is highlighting the importance of what I call ‘future 
literacy’ – which I define as: understanding the 
questions the future is asking us, and then working out 
how we can answer those questions to make the world 
more sustainable, equitable, humane and just – for 
everyone. If nations are, as Juan puts it, to “understand 
this stuff”, they will need future-literate education 
system that can comprehend those questions and 
create a citizenry willing, and capable of answering 
them. In the UK (and in many developed economies) 
that is not the education system we have. Nowhere 
near. 
 
There is a staggering lack of future literacy in many of 
our educational institutions. There is little 
understanding of the real questions the future is asking 
us - those our children will be called upon to answer. 
We teach our students, on the whole, to know things, 
but not how to ask the right questions. I can vouch for 
this because I deal with the results of the poor-
questioning mind in the workplace. Too often 
organisations leap to create products, services or 
policies and, slowly, the smarter national governments 
of the world are realising it too. Indeed they must if they 
want to remain competitive. Keeping your old 
monolithic energy system while trying to compete with 
a nation that has radically reduced its energy bills (while 
making the system less vulnerable to attack) is 
economic suicide. 
 
Juan Enriquez, variously an investor, futurologist, 
former peace negotiator, author, Harvard academic 
and businessman and who, because of these reasons, 

a man I like to buy lunch for when I’m in his hometown 
of Boston, says: “There will be whole nations who end 
up on the scrap heap because they don’t understand 
this stuff.” But when he talks about “stuff” he’s not just 
referring to the energy transition. 
that answer the wrong question, a superficial one or 
one that no-one really cares about, including their 
employees. The Right Question Institute sums the 
problem up:  
 
The ability to produce questions, improve questions 
and prioritise questions may be one of the most 
important—yet too often overlooked—skills that a 
student can acquire in their formal education. However, 
this skill is rarely, if ever, deliberately taught to students 
from kindergarten through high school.  Most people 
acquire the skill through exposure to an elite education, 
or years of higher education, advanced training and 
much professional experience. 
 
Why is it not taught? Perhaps because it’s hard to 
assess in the traditional way.  
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And perhaps because the questions we need to ask are 
considered too dangerous for young minds? Maybe 
questioning why we have a governance system built for 
the 19th Century still in place in the 21st isn’t something 
those in charge are keen to discuss.  
 
But what do we do to schools that dare to experiment, 
to break through the silos, to embrace systems 
thinking, to encourage future literacy and, as a result, 
encourage personal responsibility for making the future 
better? (In short schools’ children actually like and 
value). It seems that our educational overseers soon 
bully them back to compliance with the old ways. It is a 
great irony in education that those in positions of power 
are the ones the old system served well (often thanks 
far more to socio-economic factors than raw talent)  
making them precisely the wrong people to build a 
better one. They will soon recreate the system that 
served them. By the way, I’m one of those that did well, 
but I’m under no illusion that much of that is down to the 
accident of my birth (white, male and middle class to 
loving parents – or ‘my big break’ as I like to call it). 
Children from disadvantaged and poor backgrounds 
don’t get the ‘second chances’ that kids from more 
affluent households might enjoy (allowing them to, for 
instance, more easily get a job at the Department for 
Education or OFSTED, or become futurist authors). 
Their disengagement, as the US National Research 
Council puts it, ‘increases dramatically their risk of 
unemployment, poverty, poor health, and involvement 
in the criminal justice system.’ The cost to our 
economies is enormous. The human cost 
unimaginable. 
 
And so to perhaps the biggest problem with education. 
In the UK (and elsewhere) it has become politicised. 
‘Traditional’ and ‘progressive’ have become code-
words for Right and Left. In the same way renewable 
energy in the US is seen by some as a ‘liberal’ idea, so 
attempts to change the curriculum to embrace a 
changed world rather than propping up the old one is 
often cast as the indoctrination of children into a leftist 
ideology.  By the same token, advocacy of discipline or 
rigour, or suggestion there is a great deal of value in 
training the memorising muscle is decried by some as 
the crushing (and politically motivated) hand of 
conservatism.  
 
Enough.  
 
Depending on what question you need to answer, 
nearly every approach to pedagogy has its place. But if 
you’re asking the wrong questions, as our education 
systems are, everyone can point to the failings of 
everyone else, because no approach is sufficient.   
Society continues to stagger from one crisis to the next, 
and it’s always the other side’s fault. So, do we all keep 

on failing and blaming the other ‘side’, or can we wake 
up and jointly create an education system fit for the 
century we’re going to be living in.  
 
Or why is democracy in decline? Or why public trust 
has evaporated? Or why inequality is soaring? Or why 
so much of our press is prejudicial? I’m a fan of 
Voltaire’s maxim: ‘Judge a man by his questions rather 
than by his answers.’ If we were to judge the UK’s 
education system by the questions it’s asking I fear 
many of us would find the exercise dispiriting.  
 
A second, and related, problem is that there is precious 
little systems thinking in education. We split the world 
into subjects and then complain that our organisations 
are not agile enough to deal with change. Yet should 
we be surprised when we build those organisations in 
the image of the education we had, replacing ‘subjects’ 
with ‘departments’ that rarely talk to each other? The 
devil, we are told, is in the detail, but the devil is really 
in the cracks separating fields of expertise that siloise 
themselves into (non)intellectual bubbles unable it 
seems to comprehend the systemic problems we face. 
Just to be clear, I’m not in any way against specialism 
and mastery. I’m against it being isolated from 
meaning, context and future literacy (an isolation that 
some senior academics seems to pride themselves 
on). 
 
This lack of future literacy and systems thinking has led 
us to the ridiculous situation in education of 
championing ‘hard’ subjects above all others, putting on 
a pedestal the very skills that the machines outperform 
us on a thousand times over, all without raising a 
mechanical eyebrow. Yey the jobs of the future will 
increasingly demand skills of empathy, collaboration, 
systems thinking, caring, philosophy, creativity, craft – 
the very things we call ‘soft’ subjects. Don’t get me 
wrong, I am nut for the so-called ‘hard’ stuff (I willingly 
took Maths, Physics and Economics at ‘A’ level and 
graduated top of my year  
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with a Business Technology degree before becoming a 
cryptography nerd). Judge me on the fact I used to 
sooth my baby boy to sleep by reading him passages 
on number theory from The Principia Mathematica. 
And you won’t find me arguing against a need for 
literacy (despite starting that sentence with ‘and’). After 
all, part of my living is writing research-heavy books for 
a general audience. But to suggest in a world 
increasingly full of artificial intelligence, big data and 
robotics that these skills are where the work (and the 
fulfilment) will be for most people, is madness. 
 
A clear result of these, and other, problems with our 
education system, is that we have made a good deal of 
learning very dull – which is a hell of an achievement 
when you think about it. Our children look at the silos, 
the traditions, the protectionism of an old set of values, 
and a curriculum that seems wholly unsuited for the 
world they see around them and become bored or 
actively antagonistic. If the education system worked, 
they figure, perhaps the planet wouldn’t be heading to 
environmental collapse and riven with mass inequality, 
while the powerful continue to defend political systems 
poorly equipped to deal with the problems we face. The 
results of a 2012 Canadian study of 63,000 
schoolchildren are typical, finding that only 39% of them 
found lessons engaging. That said, they don’t 
necessarily dislike school. 69% were engaged with its 
social aspects and, importantly, the idea of school – 
understanding that it’s there to help them improve their 
life chances. In short, kids understand that school is a 
good idea in principle but find lessons boring or 
irrelevant. It’s hard to blame them – and it’s a lost 
opportunity of gargantuan proportions.  
 
Because if we don’t we’ll end up vaporising our 
economy. As Juan said, “There will be whole nations 
who end up on the scrap heap because they don’t 
understand this stuff.” 
 
I imagine a future where a grandchild might come to me 
and say, “So let me get this right, Grandad ... when you 
were young you used to send kids to school to learn 
about the world by dividing it up into ‘subjects’ – just as 
the world became more connected? And you valued 
the things you could easily examine even though the 
machines could do most of them better? And education 
was about answers not questions, and about individual 
performance rather than collaboration in the service of 
the common good? And kids from rich families had 
more help and opportunity than kids from poor ones?  
 
Did I get that right?” 
 
And I’d have to say, “Yes, that’s about it.” 
 

“But Grandad,” they might say, “That sounds stupid, 
and really boring – and not good for the country!”  
 
And I might try to give some context. “Well, the 
education system was born in a different time and the 
people who’d built the old system weren’t so happy 
about a new one  
because that’s how they paid themselves and fed their 
families. We’d become very accustomed to that way of 
doing things. It seemed, er, normal.”  
 
Nelson Mandela famously said, “Education is the most 
powerful weapon which you can use to change the 
world.” When I hear this quoted, as it often is in 
educational circles, I’m surprised that it is always taken 
in the positive. But education is as much a weapon to 
change the world for ill as it is for good. Educate a 
populace into isolationism, deference to the status quo, 
self-interest over the greater good, compliance over 
creativity, exam results over social and economic ones 
and you can indeed change the world – just not in a 
very nice way.  
 
Finally, shouldn’t building a future-literate education 
system should be fun, goddammit? Shouldn’t we all be 
throwing our hearts and minds into it with the greatest 
of enthusiasm, pooling all our different perspectives 
and experience in a spirit of collaboration, and making 
new and unexpected friendships along the way? 
Shouldn’t we be modelling something our children can 
be proud of, rather than sustaining the tribal squabbling 
that seems to characterise so much of the debate in 
education? All that achieves is handing the reigns of 
power to those with the biggest sticks, instead of the 
best collaborators.  
 
The scrapheap awaits, as does a rebirth. There are 
consequences to our decisions. Let’s not make 
ourselves the easy villains of history. Let’s move 
education forwards – and let’s really enjoy doing it. 
 
Mark Stevenson is the author of two books, We Do 
Things Differently and the best-selling An Optimist’s 
Tour of the Future which has been translated into 10 
languages . He is one of the world’s most respected 
thinkers on technology and societal trends and how to 
adapt. His many advisory roles include Sir Richard 
Branson’s Virgin Earth Challenge, Civilised Bank, Atlas 
of the Future and The Institution of Mechanical 
Engineers. As founder of the cultural change agency 
wdtd.co.uk, he spends much of his life working across 
the globe with organisations of every hue, helping them 
see their role in creating a better future, or to die 
gracefully if they need to. The company’s clients are a 
diverse mix of government agencies, NGOs, 
corporates and arts organisations. 
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The OECD has long been a trusted source of policy-
relevant data and evidence for governments on a 
wide range of public policy areas, including that of 
education. Ministries of education around the world 
look to the OECD for reliable comparative data and 
opportunities for international policy dialogue.  
 
Yet the design of education policy is only part of the 
story. Our shared ambitions of high-quality 
education for all, will stand or fall based on the daily 
commitment and efforts of school leaders, teachers 
and teaching staff to achieve these goals in their own 
schools, with the support of families and local 
communities. As national education systems 
increasingly devolve responsibility and initiative to 
the local level, we will need to focus more of our 
collective efforts on strengthening the capacity of 
those who lead locally, in a global context.  
 
The OECD’s PISA for Schools project 
(http://www.oecd.org/PISA/pisa-for-schools/) 
contributes to improving student learning and well-
being by empowering teachers and school leaders 
through global connections and international data 
based on a common scale, provided by PISA 
(Programme for International Student Assessment). 
PISA for Schools has two main goals: (1) to provide 
the PISA-based Test for Schools on demand; and 
(2) to develop opportunities for global peer-learning 
on improving learning outcomes.  

The PISA-based Test for Schools is based on the 
PISA framework and delivers results on the PISA 
scales. The items have been developed to mirror the 
types of items in the main PISA study and have been 
equated to the PISA scales in an international 
equating study. As both assessments are based on 
the same framework, the results are comparable, 
meaning that individual schools can benchmark their 
performance with that of national education systems 

from around the world. The assessment is currently 
available on-demand to schools in 8 countries or 
territories (Brazil, Brunei, Colombia, Russian 
Federation (Moscow), Spain, United Arab Emirates, 
UK and US) and is in the preparatory or field trial 
stage in 3 others (Andorra, People’s Republic of 
China, Mexico). It can be administered in 9 
languages: English, Castilian Spanish, Basque, 
Catalan, Galician, Arabic, Portuguese, Russian and 
Welsh.  

The results of this school-level assessment serve to 
prompt discussions at the school level on the types 
of knowledge, skills and competencies that are 
relevant in a rapidly changing world and provide 
valuable cross-national learning opportunities for 
teachers and school leaders on how to develop 
these. The aim is to:  

• Measure students’ ability to retrieve and 
creatively apply knowledge.  

• Provide valuable information on the learning 
climate within a school by collecting data on 
students’ socioeconomic background and 
motivation for learning through the student 
questionnaires.  

• Help schools measure key components of 21st 
century skills beyond maths, reading and 
science, such as socio-emotional skills and 
collaborative problem solving.  

To enable participating schools to connect globally, 
the PISA for Schools project has developed a 
functioning prototype of a “Match My School” online 
platform. When it goes live in 2019, this platform will 
allow schools that have taken the PISA-based Test 
for Schools to identify one another, share their 
assessment results and contact one another to 
exchange information about teaching practices and 
share experience. Stringent privacy settings for each 
school profile will ensure that each school can 
decide to disclose as much, or as little, information 
as they wish and can choose to remain anonymous. 

 
The Evolve Alliance conference provides a good 
example of the many professional bottom-up 
initiatives which are emerging in countries around 
the world that aim to convene school leaders, 
teachers, school networks and local community 
leaders with the purpose of ensuring all our students 
fulfil their potential and build a strong portfolio of 21st 
century skills. The OECD stands ready to support 
schools in their quest for improving students’ 
learning outcomes and well-being. 

 

Joanne Caddy, Senior Analyst, OECD Directorate for 
Education and Skills 
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The Power of Character  
 
For me, character education underpins all we seek 
to achieve in our schools. It is possible for any 
school to focus on grades, behaviour, careers, 
attendance, and for them to see improvements 
through their efforts on each. 
 
However, if the focus is instead placed primarily on 
the qualities of mind and character needed for 
current and future human flourishing, all of the other 
things will begin to fall in to place. Further, they will 
last and form the building blocks of a meaningful 
ethos, where everyone can reach more of their 
potential. 
 
Ofsted (the organisation that inspects UK schools) 
makes clear reference to this when they draw 
attention to behaviours, attitudes and what students 
value in the “Personal Development, Behaviour and 
Welfare” section of the most recent Inspector’s 
Handbook. 
 
Ofsted also states that for a school to be deemed 
“outstanding”, it must ensure that “Pupils’ spiritual, 

moral, social and cultural development equips them 
to be thoughtful, caring and active citizens in school 
and in wider society.” 
 
This clearly shows that schools are about more than 
just “tests”; they are about preparing students for 
the tests of life. This was backed up by the polls 
conducted for the Jubilee Centre, which found that 
84% of parents felt that teachers should encourage 
good morals and values in students. 
As teachers, we help students to explore the sorts 
of qualities needed to not just rise to challenges, but 
to relish them, and come through with a greater 
appreciation of their lives and the lives of others 
around them. 
 
Yet we cannot lose sight of the “tests” and must 
realise how the development of a range of qualities, 
and the good sense to use them well, can also 
impact positively on progression. 
 
Character development has always existed within 
every school. It has often been implicit and can be 
at odds with the school’s mission or stated ethos.  
 

Dr. Andrew Reay, Author of Character Education 
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Character is obvious when you walk through the 
doors, when you watch a match on a sports field, or 
when you wander the corridors. 
 
However, this character development is not the 
same as a more formal approach to character 
education where we draw the explicit out and make 
it a cornerstone of what we say our schools are, and 
what they will be. 
 
Taking a consistent and holistic view of what we 
mean by character education helps senior teachers 
to address their school’s ethos, and to marry their 
systems and practices to the wider curriculum. For 
this to work well, schools need a deeper and 
functional understanding of character. 
 
Dr Andrew Reay shard his experiences of 
character education during the Evolve 
Alliance conference. He opened his keynote 
with an extract taken from the February 1947 
edition of the Morehouse College student 
newspaper, the Maroon Tiger, entitled ‘The 
Purpose of Education’: 
 
As I engage in the so-called “bull sessions” 
around and about the school, I too often 
find…..a misconception of the purpose of 
education……It seems to me that education 
has a two-fold function to perform in the life of 
man and in society: the one is utility and the 
other is culture. Education must enable a man 
to become more efficient, to achieve with 
increasing facility the legitimate goals of his 
life……The function of education, therefore, 
is to teach one to think intensively and to think 
critically. But education which stops with 
efficiency may prove the greatest menace to 
society. The most dangerous criminal may be 
the man gifted with reason, but with no 
morals……We must remember that 
intelligence is not enough. Intelligence plus 
character–that is the goal of true education…. Be 
careful, “brethren!” Be careful, teachers! (Dr. Martin 
Luther King, Jr.) 
 
If character truly is all – and everything visible and 
tangible, be it our personal habits and behaviours 
or organisational results & outcomes – is a sub-set 
of our character, we must therefore turn to the 
underlying determinants of character and our 
organisational culture first and foremost. 
 
 
 
 
 

What is Character? 
 
Character is the disposition of a person, ultimately 
expressed in their habitual and observable 
behaviours. Yet, more importantly, our behaviours 
and ultimately our character is pre-determined by a 
set of universal virtues, our deep-rooted beliefs and 
attitudinal based values. There’s a famous saying 
that illustrates this point perfectly, which is why 
every classroom at King’s Leadership Academy has 
it displayed prominently – 
 
“Watch your thoughts, for they become words. 
Watch your words, for they become actions. Watch 
your actions, for they become habits. Watch your 
habits, for they become character. Watch your 
character, for it becomes your destiny”  

Virtues 
 
Technologies rise, empires grow old and then fade 
away, societies transform and crumble and grow 
again, but the virtues we hold dear now are the very 
same that we held dear as primordial man, or in the 
civilisations of a classical or prehistoric age; these 
virtues transcend time, religion and culture, and 
never fade away. Being kind, tolerant responsible 
members of society is as important now as it was 
thousands of years ago.  
The love and discipline of our parents, the 
temptations and affirmations of our closest peers, 
the examples set by the role models we encounter 
across our lives – these things are the inputters to 
our character. 
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Our character then, begins with a set of universal 
virtues, human behaviours which transcend 
cultures, religions, national and political 
boundaries. A virtue, as we think of it, is something 
that cannot be physically broken; as the 
fundamental root they represent character traits 
that will always stand the test of time. These are the 
behaviours which also meet the principle of 
‘reversibility’ or by which we mean that these are 
behaviours you would want somebody else to do to 
you. Respect, tolerance, kindness and gratitude are 
only some of the behaviours we find venerated 
across the world, no matter what the idiosyncrasies 
of any specific culture. 
 

Values 
 
But to start thinking about character as something 
we can apply in the real world, we must then think 
of it as contextual. Virtues must become real-world 
properties, not merely ideas and whereas virtues 
are universal, values are situational. An individual’s 
values are in large part derived from the social 
environment in which he or she lives. We all seek 
more of what we value based on what we perceive 
to be important and the ‘right thing’ to do. 
 
Values come from the beliefs of your culture and 
your organisation – they are a contextual 
manifestation of universal virtues. No value set can 
be universal as, in the real world, no person, culture 
or organisation is going to align perfectly with what 
we think of as ‘universal’ virtues. Values are how 
we, in a real world context, navigate those universal 
virtues – they’re the way we interpret and express 
those universal virtues for a real world situation. 
The trick is to develop a belief system that connects 
universal virtues with contextual values. In his book 
Principle Centred Leadership, Covey uses the 

analogy of your virtues as the physical ‘terrain’ of a 
landscape; now think of your values as the ‘map’ 
that aligns to that specific landscape. 
 
Beliefs 
 
There is no doubt that the will to believe is the first 
and most critical step in any character education 
process. We at the Great Schools Trust hold the 
unwavering belief that every child – regardless of 
background, post-code or starting point – can 
succeed academically and personally, become 
driven, law-abiding citizens, and go on to win a 
place at one of the country’s leading universities, 
and then have the choice of pursuing a career of 

their dreams and becoming a leader in 
their chosen field. 
 
Going back to the physical terrain and map 
analogy, your beliefs act as the internal 
‘compass’ which points you in the right 
direction at every decision juncture. Our 
values therefore become our guiding 
principles, our ‘character lens’ which acts 
as a barometer for right and wrong, good 
and bad. Moreover, they can be broken 
into a range of categories as done so by 
the Jubilee Centre including moral, 
performance, intellectual and civic, all of 
which lie on a continuum from strongly to 
weakly held and influence our behavior 
accordingly. 
 

By identifying the observable behaviours (or habits) 
we wish to see in students, we then worked 
backwards to identify the ‘antecedent’ to each of 
these ‘visible’ behaviours. It was through this 
process that we identified and constructed our 
seven-pronged ASPIRE code, a unique values set 
which became our organisational rasion d etre and 
harmonious with our belief system. The next step 
was building a framework by which we could lead 
students from value to behaviour to life-long habit: 
following the pathway we had originally created in 
reverse. This is detailed in a previous blog 
http://www.powerofcharacter.co.uk/a-cultural-
blueprint-for-character/  
 
The Road to Kharakter  
 
When I reflect on Doctor Martin Luther King’s 
statement written over 70 years ago, ‘Intelligence 
plus character – that is the goal of true education’, I 
think of the people we are drawn to by forces that 
go beyond intellect and  
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success, drawn to them because of the intangible, 
often unspoken, merits of their character. The late 
Stephen Covey suggested that almost every 
significant breakthrough is the result of a 
courageous break from traditional ways of 
thinking. Values based education, then, is our own 
paradigm shift, or as Covey puts it, “To do well, you 
must be good. And to do good, you must first be 
good”. What if we then took the time to nurture 
students for the long term, confronting both what we 
do and why we do it? Doing the right thing, being 

values based and principled centred requires a long 
term commitment on the part of schools. And just 
like the best parts of life, there are no short-cuts to 
good character. 
 
The word character itself, takes its root from the 
Greek word kharakter – a chisel, or marking 
instrument, designed to be used on metal or stone. 
Character is something that endures, that stands 
the test of time. It can only be grown from the root 
up and the only way to consistently apply values 
based education in our schools is to intentionally 
build students character over the course of time – 
to engrave a mark on their life and those of others 
so deep that its leaves an enduring imprint when we 
are all gone.  
 
The people who are transforming education today 
are doing it by building consensus around a 
common set of unwavering beliefs & guiding 
principles. If we want a fairer, more just, more 
productive society, we now need to focus more on 
what Doctor Martin Luther King called the ‘content 
of our character’ and unleash the power of a values 
based education.  

 
 
 

“It is possible for any school to focus on 
grades, behaviour, careers, attendance, and 
for them to see improvements through their 
efforts on each” 

 
“The people who are transforming education 
today are doing it by building consensus 
around a common set of unwavering beliefs 
& guiding principles” 
 
Andrew Reay 
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Dean Kelly is the founder of 
RealiseMe as well as Europe’s 
largest network of recruitment 
CEOs. He has 20 years of 
experience in the schools 
market both in the UK and 
overseas, working with all 
levels from school to 
government. 
 
RealiseMe is working with 
many schools and MATs 
across the UK to provide 
sustainable resourcing and 
recruitment solutions. By 
removing expensive job 
advertising costs and 
unnecessary agency fees, 
RealiseMe aims to save UK 
schools £100m per year by 
2022. RealiseMe is a social 

enterprise company and a member of SAFERjobs, protecting jobseekers and agency workers from 
exploitation. 
 
 

Class of 2035  
 
What a great day and a superb conference. It was 
a real pleasure to share the stage with such a strong 
set of speakers, each one of them challenging the 
skills required for the class of 2035. 
 
Although the class of 2035 feels a long way away, 
it was truly refreshing to see that both the speakers 

and attendees realise 
that the changes needed 
are requirements for 
now, not tomorrow. 
 
We need to understand 
the real importance of 
new technology and how 
machine learning, 
Artificial Intelligence (AI), 
can improve life’s. Fear 
of change is an emotion 
that stifles the public 
sector, which can make 
our new world 

challenges so much more difficult to address. 
 
The aptly named  ‘4th industrial revolution’, has 
already started. Artificial intelligence is taking jobs, 
over 7million have already been displaced and this 
will more than double in the next decade, but this 

should not be seen as a negative. It is worth 
remembering, that to date, ‘no Industrial 
revolution has ever displaced more jobs than it 
created.”   
 
We are actually at an ‘inflexion point’, where AI 
should be seen as ‘Augmented intelligence’. 
 
Technology will open more channels for our brains 
to connect and grow, affording us the time we need 
to capitalise on the ‘cost of opportunity’. Tech 
could emancipate teachers so that they can spend 
more time with their charges, doing what they enjoy. 
Let the repetitive, mundane and dangerous tasks 
go to machines, we are worth far more.  
 
If teachers get to spend more time interacting with 
children to enhance essential collaborative, 
cognitive, social and emotional skills, then we will 
be safeguarding the class of 2035. We will also 
make sure that “education undertakes technical 
change and doesn’t undergo it.” The early 
adopting schools will reap the rewards of world 
class outcomes. 
 
Schools will always teach knowledge, in fact it is 
this knowledge that will give children the ‘self-
efficacy’ required in a big data world;  
 
 

“The class of 2035 
will be: 
 

-Curious 
-Adaptable 
-Open minded 
-Determined 
-Resilient 
-Audacious!” 

 

Dean Kelly 

Dean Kelly, Founder of Realise Education 
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they must have the confidence to ask “why?”. For 
a teacher to be truly effective with the class of 2035, 
they must also embrace and embed technology in 
their practices, but understand it is there to 
influence and enable, not instruct.  
 
The one thing I would personally like to see schools 
introduce is ‘data-literacy’, which can be taught 
from primary school onwards. Understanding your 
‘life-time value’, the ‘Cost of Acquisition’ and 
how your data is harvested, curated, used for and 
against you, will serve them well. 
 

We have an ‘Ed-tech market estimated at 
$5trillion’, where the UK is already behind the 
curve, especially when compared to PISAs top 
performers. Adopting technology to lower workload, 
while improving finances, recruitment, retention, 
engagement and social mobility, should be 
happening now. The class and teacher of 2035 will 
not need a CV, as these will be replaced by a 
blockchain talent history. Their history will be 
matched to environments to improve on-boarding 
and retention, while ‘Behavioural’ profiling and ‘AI 
platform’s will accurately remove bias to create 
amazingly diverse, interesting and engaged 
workplaces.  
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Educators and education systems worldwide are 
reassessing the knowledge, skills, and 
dispositions students need for success in today's 
rapidly changing and complex world. In fact, our 
lifestyles and technologies have once again 
outgrown our physical and social infrastructure.  
I’ve compared it to putting a size 12 foot in a size 
8 shoe.  Every institution in society is facing not 
just a subtle change, but a reset.  No one gets a 
free pass, not even education. 

As we think about today’s learning paradigm, 
let’s consider this.  We invented a system of 
schools and colleges for an Agricultural Age.  We 
reinvented them for an Industrial Age.  Now, 
we’re moving at hypersonic speed into a Global 
Knowledge/Information Age, even an Age of 
Knowledge Creation and Breakthrough 

Thinking.  Part of our job as educators is to 
develop and exude a sense of perspective.  We 
need to help everyone around us see education 
in the context of a world that seems to be 
powering forward at an unprecedented rate  
Avoidance, hoping change will go away or 
spending our time and energy defending the 
status quo, won’t cut it anymore. 
 
Parents and teachers often ask children, “What 
do you want to be when you grow up?” While it’s 
a simple question to spark their thinking, it may 
prove of little value these days. Studies show 
many jobs that exist today won’t be around by 
the year 2035, and with technology changing at 
the speed of light, there’s no telling which 
careers will endure. So, how does an academic 
institution prepare its students for a future or job 
market that is uncertain? 
 
Transformations are inevitable in all walks of life, 
some for better and some for worse. The fast 
paced, unpredictable and ever-changing world 
that we live in requires educators to share a 
determination and commitment to transform the 
lives of children and young people worldwide, 
regardless of their ability or personal 
circumstances. The theme of ‘transformations’ in 
education would encompass performance, 
professionalism, wellbeing and school 
improvement.  

Jonathan Newport, Director of Education 

“It was a pleasure to be part of the Evolve Alliance 

conference Class of 2035, it is essential as 

educators that we consider the future dynamic of 

the classroom make up. If we seek to merely 

continue the same processes we have always 

enacted then we will not meet the needs of pupils 

in a fast changing society. Social communication 

plays a key part of this future planning, as more 

young people struggle with social interaction and 

lack the resilience to navigate a path through 

challenges. We must respond by recognising this 

vacuum and planning to equip staff to understand 

behaviours within the classroom and teach skills 

which develop a more resilient generation.” 

Jonathan Newport 
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Schools are used to change – 
advancing technology has 
dramatically changed teaching 
over the last few decades – but 
that the role of educators is now 
to prepare children to live 
successfully in a rapidly 
changing world where the jobs 
that they may eventually be 
employed in may not even exist 
yet. 
 
Depending on which economist 
you talk to, advances in 
technology such as AI either 
hold incredible promise, 
enabling increases in 
productivity that will give us 
twice as much leisure time, or mark the end of 
decent work for most of the population and an 
incredible increase in inequality. 
 
Skills that allow young people to adapt to rapid 
change could be an important factor in 
determining whether the future is full of promise 
or peril. Automation has hollowed out the labour 
market, leaving many middle-skilled workers out 
of work or in low-wage jobs, a phenomenon 
documented in more than 30 countries. On the 
other hand, the skills that are uniquely human 
and that complement digital technologies are 
increasingly in demand. These skills, such as 
communication, teamwork, critical thinking, and 
flexibility, have always been important for work 
and life, but the current context makes them 
even more crucial for future generations. 
 
Not only individuals’ future employment needs, 
but also ever-more-complex global challenges 
demand a new approach to education. As 
boundaries between nations and communities 
that once contained our problems fade, we will 
need creative solutions to problems such as 
climate change, the global migrant crisis and 
ever increasing complex morality questions 
raised by advancements in technology. We need 
to foster good global citizens who actively care 
about their communities and the world, work 
together to solve problems across boundaries, 

and contribute to more inclusive and peaceful 
societies. 
 
Our current world and the changes we predict for 
the future call for education to equip every young 
person with the appropriate set of skills. 
Academic skills, such as mastery of reading, 
maths, and science, are crucial but not sufficient. 
Young people increasingly need to be able to do 
such things as develop ideas, empathize with 
others, and collaboratively problem-solve; they 
also need to have the resilience and adaptability 
to continue to learn and master new things. The 
problem is that most children are not 
participating in the learning experiences that 
would help them develop this full breadth of skills 
due to a narrowing of the curriculum. 
Opportunities to engage in the types of 
experiences in and out of school that do promote 
these skills are too often unequally distributed 
and children who are disadvantaged are not 
given equality of opportunity to participate in 
some of these essential enrichment 
experiences. Ultimately, we need to redefine the 
basics to include the full breadth of academic 
and non-academic skills that all children, rich 
and poor alike, need. Then we need to rethink 
how to help children have the types of learning 
experiences, both in and outside of school, that 
can help cultivate these skills. 
 
 

 

14 

 
@_evolvealliance     evolvealliance@evolvetrust.org Journal 06 / November 2018 

mailto:evolvealliance@evolvetrust.org


 

 

In this personal, thought-provoking and timely 
book, Dr Andrew Reay offers a clarion call to 
parents, educators and business leaders who 
are seeking to unlock the true potential of our 
next generation - their character - and ensure 
they really do flourish as human beings. 

For too long, government initiatives have turned 
our schools into cost-centred and target-driven 
organisations. The Power of Character offers the 
tools by which we can buck the trends of this old, 
outdated system, introducing new ideas to the 
classroom and new structures to the schooling 
system that can revolutionise the way we 
prepare our children for their future: a mandate 
for Education 2.0. 

Distilling vast amounts of scientific information 
into engrossing narratives, Reay's Six Elements 

of Character are translated through the work of 
behavioural scientists in the fields of human 
motivation, decision making, optimism, grit and 
mind-set to show how a new wave of educators 
are using these tools of science to peel back the 
mysteries of our very character. At its heart, this 
book challenges the reader to evaluate how we 
raise and educate our children, how we run our 
schools, how we lead our businesses and how 
we construct our social networks for the 
betterment of themselves and everyone around 
them. 

Part biography, part historical review, part survey 
of evidence, part polemic and part a how-to 
guide for ambitious schools, this book will inform, 
entertain, stimulate, inspire, and occasionally 
exasperate in equal measure. - Dr Barry J 
Hymer, Emeritus Professor of Psychology in 
Education, University of Cumbria 
 
Passionately argued, superbly researched, and 
filled with real stories, The Power of Character 
will permanently change how we see what Martin 
Luther King once described as the true goal of 
education - and how you see this within yourself 
the content of our very own character and the 
mandate for an Education 2.0 - Sir Iain Hall 
 
A fascinating book - thought provoking and 
stimulating. - David Laws, Schools Minister, 
2012-2015

Book review – The Power of Character Education 
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Conference Sponsors 

Special thanks to our Sponsors: 
 

PET-XI 
Parago 

Chartered College 
Education Mutual 

 
 

Fleur Sexton DL is Deputy Lieutenant of the West Midlands, representing 
Her Majesty’s Lord-Lieutenant of the West Midlands, Businesswoman of 
the Year 2017 and Managing Director and co-founder of multi-ward 
winning PET-Xi Training, whose relentlessly upbeat teams and innovative 
programmes deliver impact, inspiration, productivity and value across the 
UK. PET-Xi recently pioneered a UK wide “Upskilling the Nation” scheme 
for unemployed & homeless adults, helping them to return to the workplace 
and society and an apprenticeship scheme to help young people gain vital 
skills, experience and qualifications in the world of work while working with 
companies, helping employers to raise standards and close the skills gap.  
 
Fleur is dedicated to breaking barriers and improving chances, investing 
much of her time and 10% of profits into these activities, campaigning to 
Government and employers to invest in skills, motivating women to fulfil 
their potential and running the PET-Xi Foundation which raises money for 
young people nationwide. She runs free childcare for staff children in order 
to provide role models for young people and make a family friendly working 
environment.  
 
@FleurSexton and can be found at fleursexton.com  
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Look out for the next edition! 

We look forward to our 3rd annual conference which will take place in the 
Autumn term 2019 and will be focused on culture. 

 
 
 
 
 
 
 
 
 
 
 

Wednesday, 9th October 2019 at 09:00am – 15:00pm 
Cost £30 per ticket 

 
Ransom Wood Conference Suite, 

Southwell Road, Mansfield, Nottinghamshire. NG21 0HJ 
 

For further details, please email Carl Atkin (CAtkin@evolvetrust.org) or call Carl on 01623 348100 ext 208 
 

 
The next edition of the Evolve Alliance Journal will be published in the Spring term 
and will feature key educational experts. 
 
If you would be interested in featuring some of your school’s best practice in 
supporting the most disadvantaged pupils in the next journal then please contact;  
 
Carl Atkin at CAtkin@evolvetrust.org  
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Contact Us 
 

The Evolve Trust 
 

c/o The Beech Academy, Fairholme Drive, 
Mansfield, 

Nottinghamshire, 
NG19 6DX. 

Phone: (01623) 348100 
 

Email:  evolvealliance@evolvetrust.org 
 

http://www.evolvetrust.org 
 

  twitter:  @_evolvealliance 

mailto:evolvealliance@evolvetrust.org
http://www.evolvetrust.org/

	Look out for the next edition!

