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AMBITIOUS FUTURES 
 IN THIS ISSUE 

We featured Doug  Lemov’s work- “Teach like a 
champion” in the last three newsletters. Here is the 
third installment on Increasing Student 
Work/Participation through Questioning and writing 
which links to Teachers’ Standard Number 2, 3 and 6.  

Increasing Student Work/Participation through 
Questioning:  

1. Wait Time - Teachers should wait for a few 
strategic seconds between posing a question 
and asking a student for the answer. This 
strategic waiting for 3-5 seconds improves 
answer quality and participation. 

2. Cold call - No hands up, Pose, Pause, Pounce, 
Bounce; Asking pupils questions regardless 
of whether or not they’ve raised their hand. 
In order to make this most effective, ask the 
question before strategically naming the 
pupil who you want to answer. Can 
scaffold/extend with points for students to 
include in their answer. 

Increasing Student Work/Participation through Writing: 

1. Everybody Writes - Increase engagement 
and discussion quality by giving all pupils the 
opportunity to write reflections before 
discussing them. Usually in silence and 

timed. 

Introduction to the Practice Curriculum – 
Lesson Planning and Lesson Structure 

Teach like a Champion Part 4 

Doug Lemov’s Teach like a Champion  

Lead Practitioner News 

Jane Evans and the English Dept. – 
research in action 

Journal Club 

Joe Morrin gets ready to launch the Evolve 
Trust journal club at the Trust HQ 

Are you an inspiring 
Teacher? 

Impact Wales share their ideas 

Learning strategies 

What do all these buzzwords mean? 

Restorative Practices at 
Beech 

Sarah Barrett and the Beech staff share 
some expertise around PDBW 

 

 

2. Show call - A variation of ‘Cold Call,’ show call 
involves show casing pupils writing. Ideal using a 
classroom visualiser (or by merely commenting 
and writing on the board), a teacher is able to 
highlight good practice, unpick misconceptions 
and enable pupils to edit their writing before 
having a go independently. 

3. Build Stamina - Support and prepare pupils to 
write (by hand) for a significant period of time. 
Slowly build up the time that pupils write for, 
setting the expectation that you always see 
pencils/pens moving, ensuring that pupils have 
the opportunity to draft/discuss their ideas 
before writing extensively, and celebrating well-
written pieces of work. 

For more information, order the book                             
from the Evolve library or follow the link below.                                                              

teachlikeachampion.com 
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The Evolve Trust Journal Club…Look out for details 
in the coming weeks about the launch of the Evolve 
Trust Journal Club, which will be held at the new 
Trust HQ, which is at the Beech Academy bungalow. 
Joe will be hosting the event with Nottingham Trent 
University and all staff are welcome to attend. The 
purpose of the ‘club’ is to share innovation and 
exciting research that we can apply to our context 
and trial new ideas around Learning and Teaching 
and Leadership.  

There will be half-termly meetings moving forward 
where we will work as a group of peers, collaborating, 
innovating and sharing best practice. By the end of  
the next academic year, we will be publishing the 
amazing work of our staff in an Evolve Trust research 
journal and this will support our professional learning 
and development pathways in the year to come.  

Please contact Joe for further information.  

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

News from the Evolve Trust’s Lead Practitioners 

Jane Evans and the English Department – research in action 

In the lead up to the GCSE exams, KS4 students in English have been taking 
part in ‘Spaced Learning.’  ‘Spaced learning’ involves repeating material at 
defined intervals, with unrelated activity in between, and has been shown to 
improve memory and retention. The English faculty have been using a range 
of pre-learning activities, bell tasks and starters not necessarily related to the 
topic they are teaching in order to help students with their memory and 
retention. 

At KS3 Scheme of Learning (SOL) in English have been overhauled to ensure 
that they are challenging students in preparation for GCSE.  Jane Evans, Lead 
Practitioner for English and Claire Knight the Teaching & Learning 
coordinator designed a long term plan that ensures SOL are robust, cover the 
skills required for GCSE study and that they too allow for repetition of key 
skills such as ‘grammar starters’.  Research suggests that students should not 
study one idea, topic, or type of problem for too long. Instead, they should 
change what they are doing often.    

With this in mind, the long term plans for English at KS3 now not only cover 
topics such as ‘Shakespeare’ within a term but English Language study, 
writing key skills, and a novel as well.  Repetition of both reading and writing 
skills within the SOL enables students not only to make good progress but 
provides them with breaks in their study of the literature texts.  Interleaving 
is also helping students to see links, similarities and differences between ideas 
allowing them to make links between different texts and their contexts a skill 
required in the GCSE Language exam. Although Interleaving like this can at 
first appear more difficult than studying one text for a long time, it is actually 
proving more helpful in the long run.  Pupil voice suggests that students enjoy 
the range of activities and are happy to have the opportunity to complete a 
range of fiction and non-fiction writing skills required at GCSE. 
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I have been trailing interleaving recently with a 
year 11 GCSE PE intervention class which I share 
with different members of the PE department. 
What I decided to do was make the ‘starter’ a 
recap of the last intervention session the pupils 
had with me and then I incorporated some of the 
learning from previous topics that Hally 
Lockwood had taught. I did this in the form of a 
pacey timed piece, 1 question per minute and 
the pupils had to work independently. The 
impact of this allowed me to then evaluate the 
scores the pupils got, where the gaps in learning 
were from my last session and also support the 
long-term gain to review the learning from 
topics previously covered and share this with 
Hally so she can amend planning in the run up to 
the exams.  

 

 

 

 

 

 

 

 

 

‘But I already do that’! We lift the lid on the new buzzwords for teaching and learning practices 

Spaced Learning, Interleaving, Dual Coding and 
so on…all current Teaching practice ‘buzz words’ 
that are doing the rounds on twitter, research 
articles and journal publications. Having had 
various conversations across the Trust in recent 
months, there seems to be a slight fear of these 
words but after some further discussion and 
analysis, I feel reassured that many staff are 
already using these practices and have been for 
some time. They just didn’t know it had a name!  

Therefore, to dispel the myth and fear about 
‘research in education’, here is a summary of 
some of the teaching strategies being trailed 
and what it actually means in practice.  

1) Spaced Learning: Creating a 
sequence of lessons that spreads 
learning activities out over time 

2) Interleaving: Switching between a 
topic while learning 

3) Retrieval practice: Bringing learned 
information to the mind from long-
term memory 

4) Elaboration: Asking and explaining 
why and how things work 

5) Dual coding: Combining words with 
visuals 

6) Concrete examples: When learning 
abstract concepts, illustrating them 
with specific examples.  

There is also some great ideas from https://teacherhead.com/2018/03/19/evidence-informed-ideas-every-teacher-
should-know-about/ 

If you are trialing these strategies or wants to share some of their own practice, please get in touch as I would be 
keen to hear from you. 
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As a staff we have made a commitment to use 
affective statements on a daily basis, we 
welcome and praise students using phrases like, 
‘I am glad that…’, ‘I am proud that…’, ‘It’s great 
that…’.   We have had a push on the use of circle 
time to allow everyone to talk and express their 
opinions and concerns – our new marking policy 
has been tweaked as a result of a staff meeting 
set up as a circle time activity. Circle time is used 
in tutor times to support emotional literacy 
work. It doesn’t always work, pupils fall out and 
behaviour isn’t always appropriate but when 
that happens there are 6 key questions to ask; 

• What happened? 
• What were you thinking about at the 

time? 
• What have your thoughts bee since? 
• Who has been affected by what you 

did? Or how has this affected you 
since 

• In what way have they been affected? 
Or what has been the hardest thing 

• What do you think needs to happen 
next? 

There are no why questions because; ‘Why?’  

• Implies: ‘I have already judged you and 
found you lacking – I know what I 
think you should(n’t) have done.’ 

• Is a question young people often can’t 
answer – just as they often act with no 
awareness of possible consequences. 

Shame is a huge problem for some young 
people, and avoiding it enables them to engage 
in reflection more easily. Some staff have tried 
using templates to support pupils to answer 
these questions, some have tried using different 
language, it’s still early days and we are seeing 
what works. However, no staff have moaned 
about not being allowed to use a sanction, and 
our ratio of positive achievement points to 
negative behaviour points sits at 56:1 compared 
to 26:1 last year. Our DDR in March commented 
that there is a ‘purposeful and productive 
atmosphere’ and ‘behaviour is excellent in and 
out of lessons’, so the evidence suggests the 
outstanding judgement is still appropriate and, 
more importantly, young people are learning 
how to manage themselves in preparation for 
adulthood. 

 

Restorative Practices at Beech Academy 

It forces people to consider their views on why young 
people show inappropriate behaviours and how they 
should respond.  A traditional model might look like 
this; 

Academic 
Errors 

Behaviour Errors 

Errors are 
accidental 

Errors are deliberate 

Errors are 
inevitable 

Errors should not happen 

Errors signal 
need for 
teaching 

Errors should be punished 

Students with 
learning 
difficulties 
need modified 
teaching 

Students with behavioural 
difficulties should be 
punished 

 

 

In May 2017, Beech had their long awaited 
Ofsted inspection.  Personal Development, 
Behaviour and Well-being (PDBW) was 
rated outstanding, with behaviour being 
identified as ‘a key strength of the school’. 
That’s not to say we don’t have young 
people who exhibit challenging behaviour 
at times, after all we are a special school, 
but ‘staff consistently apply strategies to 
ensure pupils behave extremely well’. The 
inspectors identified that strong 
relationships founded in mutual respect, 
and effective support underpins all the 
work we do and have been key in 
improving outcomes.  However, you can’t 
stand still if you want to hold on to an 
outstanding judgement so we looked for 
new ways of supporting pupils to learn self-
control and self-discipline. 

Looking at the behaviour data for the 
academic year 2016-17 the thing that stood 
out was that 90% of reported incidents 
were resolved by discussion with pupils.  
Only 4% ended with a sanction, and there 
had been 3 pupils receiving fixed term 
exclusions for exceptionally challenging 
behaviour, despite a multi-agency 
approach. We found that sanctions weren’t 
effective, as pupils had usually forgotten 
what they had done to get the sanction. 

Restorative Practices are founded within 
the criminal justice system and I first came 
cross them working in my previous school 
with Amanda Robinson who was my school 
liaison officer (and now Chair of Governors 
at Beech!).  I wondered whether we could 
adopt a restorative approach to support 
our pupils to understand the impact of 
inappropriate behaviour and to help them 
to start thinking before acting. For many 
who have diagnoses such as ASC and 
ADHD it could potentially be a real 
challenge, but we were keen to see how it 
might work. 

In schools restorative practices are about; 

• Changing behaviour not 
punishing 

• Adults modelling restorative 
approaches 

• Proactively teaching prosocial 
skills 

• Finding ways to repair harm 
• Supporting staff, students and 

families to use Restorative 
Practices to build a community. 

Thinking about what causes behaviour errors, and 
how you respond to those errors is a valuable 
consideration that can be supported using the social 
discipline window; 

• Low support and low control may be 
considered as neglectful 

• Low support and high control maybe 
considered as punitive 

• High support but low control may be 
considered as permissive  

• High support and high control is 
considered to be restorative 

 

 

 

 

 

 

I would suggest that three of those outcomes do 
not help young people to learn how to manage their 
own behaviours, and develop self-control, yet the 
fourth allows that process. 

Restorative practices, like many things, lie on a 
continuum… 


