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AMBITIOUS FUTURES 
 IN THIS ISSUE 

We featured Doug  Lemov’s work- “Teach like a 
champion” in the last two newsletters. Here is the third 
installment on Lesson Planning and Structure which 
links to Teachers’ Standard Number 4.  

1: Begin with the End - Effective planning starts with the 
end. Whether it be at the medium (unit) or short-term 
(lesson) level, having a clear idea for what learning will 
take place enables your pupils to understand content 
and structure learning appropriately. 

2: 4Ms - Use four criteria to write an effective lesson plan 
objective, making it manageable, measurable, made 
first, and most important. 

3: Double Plan - ‘Double Plan’ is a lesson planning 
technique. New teachers tend to focus on planning 
what they will do and say (they should plan instructions 
and questions). But this technique asks them to also 
plan for the learning and behaviour that you want and 
expect to see from students. 

4: Do now - Giving pupils a task that they can begin from 
the minute they enter the room, so it must be an activity 
that needs no explanation/significant resources to be 
set up. This should be a classroom routine, but should 
only take a few minutes as opposed to a large chunk of 
the lesson. 

5: Name the steps - ‘Name the steps’ refers to breaking 
down your teaching into incredibly clear and specific 
steps (pre-planned/scripted) that scaffold content in 
order to assist pupils in learning the content and to allow 
for the teacher to understand where any 
misconceptions arise. 

  

Introduction to the Practice Curriculum – 
Lesson Planning and Lesson Structure 

Teach like a Champion  Part 3 

Doug Lemov’s Teach like a Champion  

News from the Lead 
Practitioners 

Joe, Jane and Emma share their latest 
updates 

Book Review 

Charlotte Wardle reviews ‘Getting the 
Buggers to behave’ 

Fellowship Update 

Andy Paling provides us with an insight in 
to his Masters Fellowship research project 

#twitter – what’s on? 

Daily information on what chats to be 
involved with on twitter 

Scripted Drama in History 

Sarah Faulkner and Chris Gilmore take 
cross-curricular links to another level in 
history 

 

 

6: Exit Ticket - An ‘Exit Ticket’ is a question that a 
pupil needs to correctly answer or something 
they need to produce (e.g. answering 2 written 
questions, completing a post-it activity) and 
pupils need to show you in order to leave the 
lesson. This allows you to assess learning from 
the lesson and can be a behaviour management 
too. 

7: Change the Pace - Use a variety/combination 
of activity lengths and paces to bring energy and 
increased engagement to your lessons. For 
example - refrain from chunking an hour lesson 
into three 20-minute chunks, and consider how 
you break the lesson into smaller sections with a 
variety of paces in each section. 

8: Brighten Lines - ‘Brightening Lines’ refers to 
making the start and end of activities really clear. 
Teachers should announce when everyone 
should begin the work (using a clear: “Start” or 
“Go” can be very effective) and when they want 
pupils to stop that work, (countdowns and similar 
strategies are commonly used). 

9: Work the Clock - Time is one of your most 
valuable resources, so you should ‘work the clock’ 
by using timers, setting timescales for activities 
and ensuring that pupils are working at a good 
challenging pace. 

For more information, order the book                             
from the Evolve library or follow the link below.                                                              

teachlikeachampion.com 
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Teaching for Master – Emma Emery 

In more good news, Emma Emery has 
been accepted on to the Math’s Mastery  
lesson study programme with the East 
Midlands Math’s Hub. This is a 
Government commitment to Teaching for 
Mastery and this has been reinforced this 
year with the announcement of further 
funding to support the expansion of the 
programme to reach 11,000 primary and 
secondary schools by 2023.  

To facilitate this expansion, three 
Secondary Teaching for Mastery 
Specialists will begin their central training 
programme this term and one of those 
staff is Emma so well done to her for the 
hard work that went in to the application 
and interview stages of this project. 

 

 

  

Impact Wales Professional Learning 
and Development forum – Joe Morrin 

Joe is attending the ‘Theory to Practice 
Event, held by Impact Wales in May 
2018. As a Trust, we have featured many 
of the fantastic visuals that Impact Wales 
share via social media on a weekly basis. 
Many of these really strike a chord with 
us so Joe is going to represent the Trust 
and bring back what is hoped some 
fantastic pedagogy, ideas and resources 
and disseminate this to our staff.  

An example released a couple of weeks 
ago by Impact Wales is shown below and 
this details the 4 Pillars of Assessment 
which include: 

- Purpose 
- Reliability 
- Value 
- Validity 

This is an informed piece of work that 
could be an ideal discussion in a 
department, phase of SLT meeting in 
the coming weeks.  

For more information, follow Impact 
Wales on Twitter. 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

News from the Evolve Trust’s Lead Practitioners 

Education Endowment Foundation bid 
Successful – Jane Evans 

After a few failed attempts on other EEF 
projects, we have finally been accepted as 
a ‘control school’ for the ‘FLASH Marking’ 
initiative in English. This project is being 
led by Meols Cop High School, who 
developed the approach.  The evaluators 
at Durham University reviewed our bid and 
as a ‘control school’, the English 
Department will adopt a ‘business as usual’ 
approach to its marking and assessment 
for the duration of the trial.  The data and 
assessment information we collate will be 
used to compare the intervention with 
‘treatment schools’.  

As a Trust, we receive £1000 as an 
incentive payment to support the 
professional learning and development for 
the staff to be involved moving forward. It 
is fantastic news for the Trust to be 
involved with the EEF and we look forward 
to establishing a close relationship with 
the organization so that our staff can 
develop their practice to be evidence 
informed in the classroom.  

The EEF together with Meols Cop High 
School will offer FLASH marking training 
to the English team, if proved effective, 
once the trial has concluded.  
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How useful was the book?  Personally, this 
book has given me some great tips and ideas to 
use in the classroom for all key stages. This 
book shows some “role play” examples that can 
show the reader what situations may arise in 
the classroom. It then shows the negative way 
of dealing with the behavior, followed                           
by some things to try. This has really                       
helped me in my own classroom by                  
thinking back to similar scenario’s and                
what to resolve them more effectively.   

 

Impact: 

• Overall the pupil’s work quality and 
efficiency has improved and 5/6 students 
targeted have started to meet the initial 
deadlines that have been set. Previously to the 
project, the students all needed to improve 
their ability to meet deadlines. 

• In class strategies such as 
metacognition have also been implemented to 
improve independence. Detailed success 
criteria’s, reward incentives and increased 
accountability through peer and group 
collaboration has improved the quality of the 
work that has been produced from all students. 

• The two students in which parental 
contact had been challenging have both 
improved slightly however, one of the students 
is still failing to meet deadlines. I believe this is 
down to a combination of poor attendance and 
the failure to establish parental contact 
consistently. 

 

Conclusion:  

So far, I believe that parental engagement has 
had a positive impact on the progress of PP 
students. The positive communication 
between school and parents seems to be 
essential to the success of the project. I am 
certain that high quality teaching is 
fundamental to the progress of the project and 
that parental engagement reinforces the high 
expectations set for all learners. The positive 
dialog between myself and the parents seems 
to be a successful strategy for celebrating 
success and creating a positive environment for 
the group. 

 

 

 

 

 

 

 

 

 

The Fellowship – Andy Paling 

Book Review by Charlotte Wardle: Sue Cowley - ‘Getting the buggers to behave’ 

Sue Cowley also gives examples to use with all 
different ages of pupils, so this is a great read 
for all teachers. Each chapter has a different 
focus, so there is no need to read the entire 
book, you can pick the chapter and topic that 
best suits your needs on that day so it is an 
instant tool.  

How will you use these tips in practice? 
Because of the role play scenarios the book 
gives, it is easy to think back and apply this in 
the classroom. 

Sue really taps in to the obvious at times 
and gives easy-to-use examples for 
primary, secondary and A Level teaching 
so I would highly recommend the book 
for teachers and learning assistants 
within all of our three Academies 

Top tips to takeaway: Leave no room 
for arguments – “I didn’t do that” – “Yes 
you did”. High expectations, no 
excuses! 

 

Andy Paling is one of the five Fellowship 
Leads across the Trust who is working with 
Joe Morrin and Nottingham Trent University 
to develop and implement and action 
research project to support closing the gap 
for our disadvantaged pupils. His particular 
focus is improving the progression rates of 
pupil premium boys. 

His aims are to:  

• Improve the progression rates of 
the PP students studying BTEC 
Sport. 

• Establish clear parental contact for 
PP students. 

• Establish outstanding teaching 
and learning strategies that are 
successful for improving the 
progression rates of PP students.  

• Improve the independence of PP 
students through meta-cognition 
training and intervention. This will 
incorporate students to become 
more reflective learners. 

• Reduce the gap between PP 
students and non-PP students. 

Overview:  

The rationale behind Pupil Premium (PP) and 
the Diminishing the Difference agenda is at 
the forefront of education at present. The 
performance gap between pupils from more 
and less advantaged backgrounds in England 
is one of the largest among OECD countries 
(OECD, 2014). Having previous leadership 
responsibility for both pastoral and 
curriculum the change has been drastic in the 
measures that Ofsted and SLT report on 
since the introduction of pupil premium by 
the coalition government in 2011.  

The introduction of the pupil premium 
initiative was needed to increase social 
cohesion and aspiration, particularly in 
areas of high unemployment. The 
degeneration of areas through closure of 
many industries has also been a 
contributing factor, impacted further by 
the recession. 

This information has formed the basis for 
my Fellowship Project. I consider parental 
engagement for PP students as being an 
essential strategy in diminishing the 
difference.   

The strategy:  

My vision is to engage the parents of the 
PP students in my Y10 BTEC Sport group. 
The strategy focuses on engaging parents 
in the progress with the intention of 
improving their child’s independence so 
that their coursework is of a high standard 
and handed in for the deadline.   

Initial phone calls have been made and 
email contacts have been established. The 
phone call has an aim of breaking down 
any barriers by reassuring parents which 
thus ensured that the process started 
positively. I felt that this was essential to 
remove the negativity associated with the 
majority of phone calls home that the 
parents had received in the past. As a 
result, 4 out of the 6 parents were 
contacted and the other two were not 
contactable. The 4 parents contacted 
were extremely positive about the 
strategy and supplied an email address. 
Their parents are now emailed with 
updates about the progress that their 
children have made. 
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Scripted Drama in History 

Chris Gilmore and Sarah Faulkner share their 
reflections and ideas about linking history and 
drama to impact the learning of their students in 
history at Brunts.  

At the SHP Conference last July, we participated in 
a workshop on ‘Scripted Drama’, and were 
introduced to the research of Kate Brennan (2012, 
p.29) who believed that this could “develop both a 
spatial understanding of the nature of particular 
relationships in history and the terminology to 
analyse and evaluate those relationships.” This was 
a revelation. Far from unstructured role-play, a 
scripted drama helps shift the emphasis onto the 
interpretation of the dialogue. In what tone might 
characters speak? Where might they stand in 
relationship to the others? Indeed, this work builds 
on a long tradition of work from history teachers 
such as Banham and Dawson (2002, p.18) who argue 
that if students at the start of the course: 

“‘Walk through’ events… they are much more able 
get to grips with detail and complexities and, 
crucially at sixth form and university level, they can 
read about them more effectively.” 

It wasn’t long until the opportunity arose to put this 
into practice.  

Hitler and the Nazis are engaging but they are 
wondrously complex. A carefully scripted drama 
that took pupils through the period 1928-1933 
helped tackle the key misconceptions. ‘Harry the 
Historian’ took ‘Glenn’ – a clueless GCSE student – 
on a time-travelling adventure. Cringe-worthy? 
Incredibly; but effective. The commentary moving 
from scene-to-scene helped to model the types of 
language needed to explain events or analyse the 
links between factors such as the Great Depression 
and the Fear of Communism. Subsequent attempts 
at GCSE questions showed many pupils successfully 
blending multiple layers of knowledge, creating 
complex causal connections between communism 
and Hitler’s capitalisation of that fear – a key point 
in the script.     

With Year 12, whilst considering William’s victory at Hastings, their analysis lacked a sense 
of precision. Closer examination revealed that it was the geographical understanding of 
1066 that was hazy. Year 12 played out a scripted version of the events and were responsible 
for carefully maneuvering their characters to the appropriate locations of the room – be it 
William looking towards England from the coast of Normandy or the Vikings sailing up the 
River Humber. The students strengthened existing understanding and gained new insights 
through the use of Ann Alysis and Eve Aluate gossiping about the nature of Harold’s claim 
to the throne. A follow-up task where pupils were required to script dialogue between the 
two characters further extended their thinking. 

Subsequent work analysis of both groups showed the ways in which the scripted dramas 
had been successful in securing knowledge and enabling students to deploy this with 
precision. Moving forwards, a key focus is how to reduce the level of teacher-control. This, 
Brennan found, allowed “discussions about meaning and how something should be 
portrayed… becoming a vehicle for student collaboration as they worked together to 
achieve a strong sense of period.” As we become more comfortable with the process, there 
is increased scope to allow pupils to “perform” the script rather than “run through” it. 

Figure 1 – Purposes of Scripted Drama 

Unscrambling 
the Facts 

Play out events chronological and secure the narrative if pupils are 
struggling to see the ‘shape’ of the story.  

Understanding 
Change 

Juxtaposing scenes next to each other to show the changes and 
continuities between time periods. 

Geography of 
the Events 

Focus of characters moving around as the narrative unfolds helps 
understand the geographic dimension.  

Connecting 
the Dots 

Commentators such as Ann Alysis, Eve Aluate, Ian Vestigate help 
narrate events and model the types of historical thinking we want 
pupils to engage with.  

 

Figure 2 – Scripted Drama in Action 
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