
 

 

  

 

 

 

  
 

 

Teaching, Learning 

and Research 

September has seen the start of our new Trust NQT 
pathway which is using “Teach Like a Champion” as the 
core text. All pathways this year will be underpinned 
by evidenced informed practice and will utilise a 
number of texts from our growing research library.  

Our NQTs and RQTs will be attending 6 sessions 
throughout the Autumn term and will be actively 
engaging with Doug Lemov’s work. Sessions will be 
interactive and  will include but not exclusively  video 
material, lively debate, hints and tips as well as 
professional reading and essential reflection. Web 
platforms will also be used to facilitate sharing and 
dissemination of new ideas and best practice.  

These sessions have been carefully designed to 
compliment the induction work that is going on in 
schools and are not intended to replace ore replicate 
the work of induction tutors/mentors.  This pathway 
will cover the key fundamentals of: 

 Planning for success 

 Effectively structuring a lesson 

 Building character and trust 

 High expectations for behaviour 

 Effective questioning 

 Use of discussion for learning 

 

New NQT/RQT Pathway Starts 

I N S I D E  T H I S  I S S U E  

1. New Pathways Started 

2. Research Library has new titles added! 

3. New Professional, Learning and Development Guide 
Launched 

4. Ingredients of a successful lesson 

5. Knowledge Organisers in Practice 

6. Mastery in teaching 

7. Headship Institute – The Culture Code 

8. Research projects in Humanities 

9. Latest research on effective additional adults  
 

New MLT Programme Underway! 
 

September has also seen the start of the new Trust MLT 
programme based on Leadership Matters 3.0.  Staff  
undertook a range of activities which developed 
thinking around vision, values and strategy.  

 

  

Leaders will this latest 
thinking to their own 
work over the coming 
weeks, including how 
they communicate the 
“WHY?” when engaging 
their teams in the steps 
needed to achieve our 
vision. 

 
Participants will be completing a 360 survey in the near 
future, which will gather feedback from their teams and 
line managers, so that they can actively compare what 
others think to how they currently judge themselves.  
The next session is explores the key question “Why 
would anyone want to be led by me?” Feel free to talk 
to participants about the programme and what they are 
learning!  
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Teaching, Learning 
and Research 

“I believe in 

innovation and that 

the way you get 

innovation is you 

fund research and 

you learn the basic 

facts... ”-Bill Gates. 

 

Research Library 
 

The Evolve Trust Library is constantly growing with new and exciting titles added on a weekly basis!  
Books old and new can be found and used to develop new thinking, ideas and pedagogy.  A good 
number of staff have already accessed this extensive collection and have since documented their 
thoughts following mini action research projects.  Please take the time to look through the collection 
of current titles below and if you would like to borrow any of them, contact Carl Atkin 
(CAtkin@evolvetrust.org).  In addition, we would like to know about any examples of how your reading 

influences your practice so that we can share best practice across The Trust! 

mailto:CAtkin@evolvetrust.org


 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Teacher Toolkit: Helping You Survive Your First Five Years 

100 Ideas for Secondary Teachers: Outstanding Lessons 

Don't change the light bulbs: A compendium of expertise from 
the UK s most switched-on educators 

Making Every Lesson Count: Six principles to support great 
teaching and learning 

Outstanding Teaching: Engaging Learners 

What Every Teacher Needs to Know About Psychology 

The A Level Mindset 

The Secret of Literacy: Making the implicit, explicit 

High Challenge, Low Threat 

Embedded Formative Assessment 

100 Ideas for Secondary Teachers: Assessment for Learning 

Memorable teaching  

Make It Stick: The Science of Successful Learning 

Bloomsbury CPD Library: Supporting Children with Special 
Educational Needs and Disabilities 

How to use Differentiation in the Classroom: The Complete 
Guide: Volume 3 

If you know where these books are 
please could you contact or return to 

the Trust library ASAP.  Thank you. 
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New Pathways Guidance 

Document 

We are committed to providing 
exceptional learning opportunities 
and outstanding educational 
outcomes for all our pupils in the 
Mansfield locality and beyond. Our 
aim is for every child and young 
person to benefit from a world-class 
education, one which inspires our 
schools’ communities to achieve 
more than they thought possible. 
Our commitment to these aims is 
evident through our working 
practices, which focus on making 
the difference to the life chances of 
all our pupils and students.   
 
Academy staff and students work 
and learn together as our practice is 
continuously improved to bring 
about the changes required to 
deliver on our ambitious aims. 

Please read the new pathways guidance document for precise details of the pathways planned for this year so 

far and for dates when these will be taking place! 



 

 

 
 
 

 
 
 
 
 
 
 
  
 
 
 

 

  

  
 
 
 

 

  

 

1 
Meet and Greet 
Positive greeting for 

students - enthusiasm 
and passion for the 

subject.  Smile!  Uniform 

smart and planners out. 

2 
Bell Task 

Accessible tasks that 
engage students the 

moment they enter the 
classroom (2-3mins). Set 

a purposeful tone.  
Lesson time should be 

used to maximum effect. 
 

3 
Lesson Aim & 

Outcomes 
 “Today we are learning 
about” Describe simply 

and exactly what you want 
students to be able to do 
by the end of the lesson. 

How they will know if they 

have been successful? 

4 
Starter Activity 

Timed and linked to the 

lesson aim 

5 
Assess 

Could be written tests, 
questioning, peer or 
self-assessment, mini 
whiteboards and other 

AfL strategies. 
Questioning used to 
further assess and 

deepen learning. 

6 
Main Activity 

Timed, differentiated, 
engaging and linked to 

learning outcomes.  
Provide additional help 
to those who need it.  

Ensure clarity of 

explanations. 

7 
Scholastic 
excellence 

High expectations, no 
excuses… reinforce 

presentation in books, 
quality and quantity of 

work. 

8 
Plenary 

An activity that should 
capture what has been 
learned and judge how 

far the learning outcomes 

have been achieved.  

9 
End and Send 
Room tidy, homework 

recorded where 
appropriate, orderly exit 

with teacher at the door. 

10 
Reflect 

Did students get it? What 
 needs to happen next time? 

What would you do 
differently if delivering the 

lesson again? 
Exercise books must contain 

feedback in line with  

marking policy 
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Ingredients of a 

successful lesson… 



 

 

 
 
 

“Knowledge is power.  Information is liberating.  Education is the premise of 
progress, in every society, in every family”.  (Kofi Annan) 

 

With the move to linear exams and the need for students to be able to remember a wealth 
of information in all subject areas I have begun trialing the use of the Knowledge 
Organiser in my lessons with a view to introducing these across the whole of the English 
Faculty during the Autumn Term. 
 
Having reflected on the impact of the move to linear exams in English over the last two years it has become 
more and more apparent that we need to change our thinking.  Much of the early schemes of learning focused 
on a pattern that enabled students to study, study, study, study and then test.  This way of doing things may 
have worked in the past but it is no longer producing the results in long-term learning we need.  In his blog, 
‘Deliberately difficult – why it’s better to make learning harder’, David Didau says the most successful pattern 
for long-term learning is in fact: study, test, test, test – test.  Having just one study session, followed by three 
short testing sessions and then a final assessment will outperform any other pattern. 
 
As Lead Practioner for English it has become apparent that students who appear to be understanding a single 
lesson or scheme of learning at the time of teaching, when assessed at the end have forgotten the basics, 
suddenly students who knew Romeo was indeed a Capulet a few weeks ago are now suggesting he is a 
Montague.  Others have completely forgotten how and when to use an apostrophe and don’t get me started 
on the number of times apparently bright students mix up their homophones weeks after using them properly.  
Dylan Williams attributes this forgetting to a lack of extended practice, overlearning, testing and revisiting.  
 
As a result I decided it was time to try out the Knowledge Organiser for myself.  These appear to have been used 
in many schools recently with varying levels of success and I wanted to see how we could adapt them for use in 
English.  I therefore set about organizing the key knowledge I wanted students to know into a table which they 
have throughout the scheme.  This is used to test, set homework and self-quiz.   With my year 8 group’ students 
are using their knowledge organizer in starter quizzes, cloze activities and during questioning of the whole class.  
This type of low stakes testing is helping students to retain knowledge without the pressure of grades and formal 
assessments.  Another way they can be used is to complete homework questions, or to self-test.   
 
I feel it is important to set about making excellent progress in a child’s learning by reinforcing crucial information 
beyond the classroom.  By using the Knowledge Organiser to set homework teachers are enabling students to 
strengthen their understanding of key information, concepts and subject specific terminology directly related 
to the syllabuses that inform their assessments at each Key Stage including GCSEs.   
 
So far the results are proving positive, students are using the Knowledge Organiser to help them learn a wide 
range of knowledge on the set text which will mean they are more prepared for their lessons, assessment and 
eventually the new style GCSEs. 
 
To take a look at a template you can follow the link at the bottom of the page. 
 
S:\Public Areas\Year 8\Richard III knowledge organiser.pptx 
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Knowledge Organisers 
in Practice 

file://///bet-files-1/staff%20resources$/Public%20Areas/Year%208/Richard%20III%20knowledge%20organiser.pptx


 

 

 
 
 
 
 

During the summer term of last academic year, I was recruited by the East Midlands Maths 
Hub to train to become a Mastery Specialist for the teaching of Mathematics with the 
NCETM (National Centre for Excellence in the Teaching of Mathematics). Part of the 
second cohort of Mathematics teachers recruited, all with a common purpose of 
improving the mathematics education that our young people receive in our respective 
schools. 
 
At the first meeting, I expected to be introduced to a completely new approach that had 
been discovered through the ‘England-China Mathematics Innovation Research Project’; I had images of Master 
Yoda enlightening me with strategies for enabling my students to ‘master mathematics’! Instead, I was 
introduced to the ‘5 Big Ideas’, which essentially highlighted effective teaching and learning strategies that I felt 
could be translated across the curriculum.  
 

A key feature of mastery for me is how it focuses on 
empowering students with the belief that by working 
hard they can succeed. Within a lesson, differentiation is 
achieved through paying attention to the levels of 
support and challenge, which is required to allow every 
student to fully grasp the concepts and ideas being 
studied. Challenge is through deeper analysis of the 
lesson content rather than ‘something new’. This ensures 
that all students gain sufficiently deep and secure 
understanding to form the foundation of future learning 
before moving to the next part of the curriculum 
sequence. If a student is struggling, early intervention is 
put in place to ensure they move forward with the whole 
class in the next lesson. 

 

Through the 5 Big Ideas, lessons are carefully designed and structured to provide learning opportunities in which 
students can flourish. Fig. 1 illustrates this:  
 
1). Coherence. The idea that smaller steps are easier to take. Focusing on one key point each lesson allows for 
deep and sustainable learning to take place. Identifying that certain images, techniques and concepts are 
important pre-cursors to later ideas. Therefore, carefully sequencing these to ensure that when introducing 
new ideas, connections are made with earlier ones that have already been understood. Lesson design plays a 
fundamental part in achieving mastery and runs through the other components. 
 
2). The fluency element of mastery is more than just memorising key information. It encompasses a mixture of 
efficiency, accuracy and flexibility. Quick and efficient recall of facts and procedures is important in order for 
learners’ to keep track of sub problems, think strategically and solve problems. Furthermore, fluency also 
requires the flexibility to move between different contexts and representations, to recognise relationships and 
make connections and to make appropriate choices from a whole toolkit of methods, strategies and 
approaches. 

By Emma Emery       Page 9 
Mastery in 

Teaching 
 

Fig. 1 



 

 

 
3). Mathematical thinking, though specifically referring to maths in the model, is thinking skills generally which 
students need to succeed across the curriculum. Providing students with opportunities to work on the 
information or skills you have shared in a lesson so that they can think about them, discuss and attempt to 
reason. It involves students looking for patterns and relationships, logical reasoning, explaining, conjecturing 
and proving. This is central to deep and sustainable learning. 
 
4). Variation is not the same as variety – careful attention needs to be paid to what aspects are being varied 
(and what is not being varied) and for what purpose. Specifically within planning looking to add variation by 
using standard and non-standard examples of a task, and building in opportunities to address common 
misconceptions. When constructing a set of activities or questions it is important to consider what connects the 
examples; what structures are being highlighted? Students are encouraged to avoid mechanical practice and, 
instead, to practice the thinking process (intelligent practice). 
 
5). The final element of the 5 Big Ideas is that of representation and structure. In the end students need to be 
able to do, maths without the representation, but this is a powerful tool in the early stages of introducing a new 
concept since it exposes the underlying structure. In terms of planning, looking at what images, models and 
diagrams, stem sentences can support in doing this. 
The Education Endowment Foundation have conducted research into the effects of mastery learning and found 
that the effects of mastery learning can, “show an impact of up to six months’ additional progress.” Whilst this 
is still in its infancy within maths, we hope to use faculty CPD time this academic year to develop this further. 
 
Source: https://www.ncetm.org.uk/ 

 
 
 
 
 
 
 
 
 
 
 

This term, the Headship Institute programme has focused heavily on The Culture Code by Daniel Coyle.  We all 
know that great culture is the making of an effective organisation and in The Culture Code Daniel Coyle explores 
and answers two primary questions: Where does great culture come from? And how do you build and sustain 
it in your group or strengthen in a culture that needs fixing? 

From his discovering journey visiting extraordinarily successful organisations—U.S. Navy’s SEALS Team Six, San 
Antonio Spurs, IDEAL Pixar, Union Square Hospitality and more—he concludes that “While successful culture 
can look and feel like magic, the truth is that it’s not. Culture is a set of living relationships working towards a 
shared goal. It’s not something you are. It’s something you do.”  

Autumn 1 Core Text - The Culture Code by Daniel Coyle   Headship 

Institute 

 

https://www.ncetm.org.uk/


 

 

The doing of culture is synthesized in three critical skills. 

1. Build safety—“explores how signals of connection generate bonds 
of belonging and identity. 

2. Share vulnerability—“explains how habits of mutual risk drive 
trusting cooperation.” 

3. Establish purpose—“tells how narratives create shared goals and 
values.” 

Daniel Coyle relates the fascinating research story about four person groups 
tasked to build the tallest possible structure using marshmallows, a yard 
each of string and transparent tape, and 20 uncooked spaghetti. Surprisingly 
counterintuitively, kindergarten teams dramatically and consistently 
outperformed groups of lawyers, CEOs, and business school students. 

Business students prioritised what “psychologists call ‘status management’ 
they are figuring out where they fit into the larger picture . . . their 
interactions appear smooth, but their underlying behaviours are riddled 
with inefficiency, hesitation and subtle, competition.  All of this distracts 
from the task at hand. 

By contrast, “the kindergarteners” actions appear disorganised on the surface, but when you view them as a 
single entity, their behaviours are efficient and effective. They are not competing for status. They stand shoulder 
to shoulder and work energetically together. They move quickly, spotting problems and offering help. They 
experiment, take risks, and notice outcomes, which guides that toward effective solutions.” 

As Coyle observes, “The kindergarteners succeed not because they are smarter, but because they work together 
in a smarter way. They are tapping into a simple and powerful method in which a group of ordinary people can 
create a performance far beyond the sum of their parts.” The Culture Code “is the story about how that works.” 

Each of the reviews in the book are structured around five core questions: 

1. “What were our intended results? 
2. “What were our actual results? 
3. “What caused our results? 
4. “What would we do the same next time? 
5. “What will we do differently?” 

The Culture Code is proving to be an interesting read and Headship Institute is providing a safe space for senior 
leaders to consider the implications for their own context through full and frank discussion.  More and more 
leaders across the Trust are also now engaging with this fantastic book.  Whilst work around this text continues, 
we already know that it effectively informs and illuminates the true meaning of “culture” as derived from the 
Latin cultus, which means care. 

 
 
 
 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Subject Planning and Development 
 
Leading on the concept of ‘Subject Planning and Development’ sessions to the History department based on the model 
first proposed by Andy Tharby and Shaun Allison in their 2017 blog post. In doing so, I would be looking to improve the 
relationship between theory and practice by making it more relevant to the History classrooms at Brunts. Although there 
is a move to become more evidence-engaged throughout the Evolve Trust, I don’t think it always impacts on classroom 
practice and I think one key dimension that helps to explain this is how we attend to the subject-specific dimension.  
 
Indeed, the dominant model of professional development in schools has tended to focus on generic aspects of education 
– questioning, marking and feedback, differentiation – leading in many cases to “a lack of imagination and an 
instrumentalist view of education”. (Myatt,2018) Whole-school CPD programmes are always generic by their very nature 
and it is pleasing that there is increased engagement with really understanding how children learn, but we need to make 
an increased effort to re-contextualise this and understand this research within the context of individual subjects (Teacher 
Development Trust, 2015). This is not new, Schulman (1984) argued that “pedagogical content knowledge” was a vital part 
of teacher knowledge long ago but whilst there have been significant advances in leadership at a whole-school level, the 
unit of the subject has not advanced at the same rate.  There is only now a wider shift within the UK’s educational discourse 
away from ‘Teaching and Learning’ concerns to that which focusses on the curriculum. Within a History teaching context, 
Counsell (2011) has long criticised the misplaced emphasis on the pedagogic ‘how?’ rather than the disciplinary ‘what?’ as 
ultimately what it means to ‘get better’ is necessarily dependent on an understanding of the ways in which a subject works 
–its function, properties and methodologies. This is becoming a major focus of Ofsted inspections and is something as 
teachers we need to become increasingly familiar with and developing our understanding of how we might talk about the 
curriculum, rather than content. (Spielman, 2017)  
 
Subject Planning and Development sessions will have three focusses: 
1. Re-contextualise what ‘effective teaching’ looks like in the History classroom with guiding focus of discussion being 

‘What are we teaching within the next fortnight?’ 

2. Prioritise the curriculum as a matter of debate and discussion, thinking about the nature of what we teach, the 

rationale for its teaching and how we ensure narrative and coherence over long-periods of time.  

3. Improve the subject knowledge of the department. This is a neglected area of CPD and cannot be something assumed 

but be encouraged, cultivated and nurtured.  

 

History profile enhancement programme: 
 
What are the aims of the project? 
 
The aspect that I would like to take a lead on focusses on raising the profile of History in terms of the wider school 
experience.  With the emphasis on EBACC more and more of our students are left with a ‘choice’ between the Humanities 
subjects but the shortened KS3 is leaving some students cold to History and taking it because they ‘have to’.   
 
My aim is to ensure that we have got the right students taking History for the right reasons to overcome a lot of the 
negativity we find ourselves presented with by the time our students get to the end of Year 10 & beginning of Year 11. 
As well as this, History sees a big ‘drop-off’ in numbers from KS4-KS5 again due to the disengaged attitudes of students by 
the end of GCSE.  As a History department we love our subject but instilling this in the students needs to become our 
priority.

Chris Gilmore, Jessica Power and Emma Illingworth         Page 12 Research in 

Humanities 
 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How useful is homework? 
 
Academic research 
Homework is defined as any tasks ‘assigned to students by school teachers that are meant to be carried out during non-
school hours’ (Cooper, 1989,a p.7).  In recent years there has been an ongoing discussion about the pros and cons of 
homework.  Research by the George Lucas Educational Foundation (2015) has found that:  

 Homework does have substantial academic benefits, but must students must be supported by parents. 

It must also be ‘authentic, meaningful and engaging (Darling-Hammond and Ifill-Lynch 2006).  Well-

designed homework not only improves learning, but it also allows greater connectivity between school 

and parents.  ‘It provides opportunities to talk with children about their learning, and helps create 

conversations with school communities about ways to support learning (Walker et al, 2004). This is also 

backed up by research by the Canadian Education Association (2010).   

 
What is the make-up of the project? 

1. To utilise the pastoral system (PSHE, assemblies & projects).  Engaging the pastoral system will enable History to 

be presented as a story used both explain the past, resonate with the present and inform about the future.  The 

focus of this will be with KS3 & Year 9 to create early engagement with History outside of the History classroom. 

2. For Years 10 & 11, in order to engage the next cohort of A Level students a reward system will be introduced 

across the History department, rewarding students for revision work done outside of lessons.  If reward 

programme is completed students will receive entrance to a History reward trip.  Newsletters will be continued 

to boost revision at home and guide students in their revision 

 
Who do I need to engage and how am I going to do it? 

1. Colleagues within the History department – as a department we are seeking to become accredited with the 

Historical Association Quality Mark over the next 12 months.  One of the key strands we have identified for 

development is the wider reputation of History across the school community and this project will enable us to 

meet this requirement.  All members of staff within the History department have been briefed on the project and 

the reward programme. 

2. Pastoral leaders – email will be sent w/c 16th July to pastoral leaders in Years 7, 8 & 9 regarding the first part of 

my proposal for the pastoral programme linking to History tying in with the centenary celebrations of the 

Armistice agreement.  This will request two tutor time sessions about the events and also an assembly for each of 

these year groups to commemorate.  There will then be a similar framework for Spring (linking to Black History 

month) and Summer (linking to LGBT month).  Tutor notices will be sent for years 10 & 11 in September to launch 

the reward programme and all History teachers will launch in lessons with their students. 

3. Parents – Newsletters will be sent home every half-term for Year 10 & 11 students and every term for Years 7, 8 

& 9.  These will detail key historical anniversaries from the time, what students are studying in their History lessons 

at present and also a list of questions to go through with their child (knowledge recall practice).  Parental seminars 

will be set up for Autumn & Spring term for Y11 students parents and in Summer term for Year 10 parents (before 

Year 10 mocks), as with this year these will go through the expectations for the exams and also share key revision 

strategies.  Students will be identified for these using current progress data as well as ATL. 

 
What are the intended outcomes and how will they be measured? 

1. Increased engagement in History (student voice, parental seminars) 

2. Students being able to make an informed decision about the Humanities subject they take at GCSE (student voice) 

3. Increased in numbers taking History to further study – A level (Initial numbers following open evening & student 

up-take). 



 

 

 Assigning too much homework can be detrimental to performance.  This is also backed up by research 

carried out by Marzano and Pickering for the Educational Leadership.  Current research suggests Year 7 

should be doing 60 minutes a night, Year 8 doing 70 minutes etc. 

The Educational Leadership came to four main conclusions:  
1. Assign purposeful homework. 

2. Design homework to maximize the chances that students will complete it. 

3. Involve parents in appropriate ways. 

4. Carefully monitor the amount of homework assigned appropriate to student’s age levels. 

 
Action carried out:  

1. In September, and continuing throughout this academic year, I have been carrying out a new homework 

strategy to work with Year 7 and Year 8 (see below). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students are given a choice of homework tasks, and are given two weeks to complete. They can complete simple tasks 
or have a go at the extend tasks. They are aware of how work will be graded and also monitored. They are allowed to 
present work in any way they want.   
 
All students homework has been tracked throughout the year, with tracking based on the bronze/silver/gold marking 
system.  In the most recent homework the following percentage completed homework to be handed in.   
Year 7G4 – 84%  Year 7 G3 – 90% 
Year 8AG1- 95%  Year 8EG1 - 85%  
Year 8AG6- 50%  Year 8 EG6 -  71% 8EG4 -  80% 
 
2. After educational research results I have now carried out a student voice.  Student voice results clearly indicate 

that this new system of homework is preferred compared to setting small tasks once a week.  Common comments 
include:  

‘I have option for my homework and it encourages me to do it’.  
‘It gives me a chance to do a piece of homework I am interested in’. 
‘I find the homework challenging and fun’.  
 

Improvements for future years suggested by students consistently is:  
‘Add ideas for homework that the students want’. 
 



 

 

3. The next stage of action involved students becoming more engaged in homework setting by giving teams in classes 

to write two homework tasks (with extensions) they would suggest for next year.  This enabled students to take 

more of an ownership over homework decisions, which students commented that they appreciated.  Students came 

up with a wide variety of tasks, although a lot mirrored the homework tasks previously set this year. They did 

struggle in setting extension activities to do with the main tasks. I have attached in Appendix one examples of 

students work setting homework tasks. Using the ideas from the students, and also the new KS3 SOW order, I have 

now re-written the KS3 homework tasks (Appendix two and three). 

 

4. It is clear that parental engagement needs to be more active.  This may help reduce any gaps of students not 

completing homework. Research was then carried out into strategies to improve parental engagement.  A 

possibility is to incorporate the homework sheet into the school website so parents can view it.  Another strategy 

which has been researched is the use of a website which organises homework, and which can be accessed by 

parents.  An example of such website is Show My Homework:  

 
 
This is currently being used in other Trusts. This has had positive parental engagement, and is easy to use for teachers 
and students. It allow homework to be tracked. Show my Homework is currently used by a third of all secondary schools 
in the UK.   
 
Sources: 

 Educational Leadership, (March 2007) Special Topic / The Case For and Against Homework,  by Robert J. Marzano 

and Debra J. Pickering 

 George Lucas Educational Foundation (July 31, 2015). Research Trends: Why Homework Should Be Balanced, By Y 

Terada 

https://www.edutopia.org/profile/youki-terada
https://www.edutopia.org/profile/youki-terada


 

 

 The Facts on Education, (November, 2010). “How Useful is Homework?” Produced by OISE (www.oise.utoronto.ca) 

and CEA (www.cea-ace.ca).   

 The Guardian, (Thu 29 Mar 2012). Two hours' homework a night linked to better school results, by Jeevan Vasagar.  

 
Appendix One:  

 

 

https://www.theguardian.com/profile/jeevanvasagar


 

 

 

 

 



 

 

Appendix Two – Newly designed Year 7 Take-away homework task sheet 

 

Appendix Three – Newly designed Year 8 Take-away homework task sheet 
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How to get the best out of 

additional adults – EEF 

latest research 
 

http://maximisingtas.co.uk  

http://maximisingtas.co.uk/

